Progression in History

Intent

We aim for children to have acquired the essential characteristics of historians through:

e An excellent knowledge and understanding of people, events and contexts from a range of historical periods and of historical concepts and

processes.

e An understanding of chronology, both in terms of where key historical events fit within an overall timeline and understanding key time periods in
more detail.

e Making connections between different historical periods and our own, and seeing links both cultural, economic, military, political, religious and
social

e Nurturing our pupils’ sense of their place in society, understanding the lessons that can be learned from the actions of those in the past.

e The ability to think critically about history and communicate ideas confidently in styles appropriate to a range of audiences.

e The ability to consistently support, evaluate and challenge their own and others’ views using detailed, appropriate and accurate historical events
derives from a range of sources.

e The ability to think, reflect, debate, discuss and evaluate the past, formulating and refining questions and lines of enquiry.

e A passion for history and an enthusiastic engagement in learning, which develops their sense of curiosity about the past and their understanding
of how and why people interpret the past in different ways.

e Arespect for historical evidence and the ability to make robust and critical use of it to support their explanations and judgements.

e A desire to embrace challenging activities, including opportunities to undertake high quality research across a range of history topics.

Implementation:

1

Curriculum drivers shape our curriculum breadth in history. They are derived from an exploration of the backgrounds of our students, our beliefs about
high quality education and our values. They are used to ensure we give our students appropriate and ambitious curriculum opportunities. Our
curriculum drivers are ‘The arts’ and ‘Possibilities’

Cultural capital gives our students the vital background knowledge required to be informed and thoughtful members of our community who
understand and believe in British values.

Curriculum breadth is shaped by our curriculum drivers, cultural capital, subject topics and our ambition for students to study the best of what has
been thought and said by many generations of academics and scholars.

Our curriculum distinguishes between subject topics and ‘threshold concepts’. Subject topics are the specific aspects of subjects that are studied.
Threshold concepts tie together the subject topics into meaningful schema. The same concepts are explored in a wide breadth of topics. Through this
‘forwards-and-backwards engineering’ of the curriculum, students return to the same concepts over and over and gradually build understanding of
them. In History, these threshold concepts are; Investigate and interpret the past; Understand chronology; Build an overview of world history;
Communicate historically.

Knowledge categories: These categories help students to relate each topic to previously studied topics and to form strong, meaningful schema. In
history these knowledge categories include: Settlements, Beliefs, Culture and Pastimes, Location, Main events, Food and farming, Travel and
exploration, Conflict, Society, Artefacts.




Sl=

14

Cognitive science tell us that working memory is limited and that cognitive load is too high if students are rushed through content. This limits the
acquisition of long-term memory. Cognitive science also tells us that in order for students to become creative thinkers, or have a greater depth of
understanding they must first master the basics, which taken time.

Milestones: For each of the threshold concepts three Milestones, each of which includes the procedural and Knowledge categories in each subject give
students a way of expressing their understanding of the threshold concepts. Milestone 1 is to taught across Years 1 and 2, milestone 2 is taught across
Year 3 and 4 and milestone 3 is taught across Year 5 and Year 6

Cognitive Domains: Within each Milestone, students gradually progress in their procedural fluency and semantic strength through three cognitive
domains: basic, advancing and deep. The goal for students is to display sustained mastery at the ‘advancing’ stage of understanding by the end of each
milestone and for the most able to have a greater depth of understanding at the ‘deep’ stage.

Progression through the Cognitive Domains

Basic Advancing Deep
Acquiring knowledge. Applying knowledge. Reasoning with knowledge.
Knowledge is explicit and unconnected. Knowledge is explicit and connected. Knowledge is connected and tacit.
Relying on working memory. Drawing on long-term memory, freeing working | Relies on long-term memory, freeing working

memory to consider application. memory to be inventive.

Procedures processed one at a time with Procedures being automatic. Automatic recall of procedures.
conscious effort.
Understands only in the context in which the Sees underlying concepts between familiar Uses conceptual understanding in unfamiliar
materials are presented. contexts. situations.
New information does not readily stick. New information is linked to prior knowledge. Readily assimilates new information into rapidly
Schemes are limited. Schemas are strong. expanding schemas.
Struggles to search for problem solutions. Combines searching for problem solutions with | Draws on a vast store of problem solutions.
Relies on means-end analysis. means-end analysis.
Requires explicit instructions and models. Uses models effectively. Prefers discovery approaches to learning.

Pedagogical Content Knowledge and Strategies: As part of our progression model we use a different pedagogical style in each of the cognitive domains
of basic, advancing and deep. This is based on the research of Sweller, Kirschner and Rosenshine who argue to direct instruction in the early stages of
learning and discovery based approaches later. We use direct instruction in the basic domain and problem based discovery in the deep domain. This is
called the reversal effect.

Also as part of our progression model we use POP tasks (Proof of Progress) which shows our curriculum expectations in each cognitive domain.

Our curriculum design is based on evidence from cognitive science; three main principles underpin it:

- Learning is most effective with spaced repetition.

- Interleaving helps pupils to discriminate between topics and aids long-term retention.

- Retrieval of previously learned content is frequent and regular, which increases both storage and retrieval strength.

In addition to the three principles we also understand that learning is invisible in the short-term and that sustained mastery takes time.

Our content is subject specific. We make intra-curricular links to strengthen schema.

Continuous provision, in the form of daily routines, replaces the teaching of some aspects of the curriculum and, in other cases, provides retrieval
practice for previously learned content.




Milestone 1
Key Stage 1

Milestone 2
Lower Key Stage 2

Milestone 3
Upper Key Stage 2

Investigate and interpret the past

e Observe or handle evidence to ask
questions and find answers to questions
about the past.

e Ask questions such as: What was it like for
people? What happened? How long ago?

e Use artefacts, pictures, stories, online
sources and databases to find out about
the past.

e Identify some of the different ways the
past has been represented.

e Use evidence to ask questions and find

answers to questions about the past.

e Suggest suitable sources of evidence for

historical enquiries.

e Use more than one source of evidence
for historical enquiry in order to gain a
more accurate understanding of history.

e Describe different accounts of a

historical event, explaining some of the

reasons why the accounts may differ.
e Suggest causes and consequences of

some of the main events and changes in

history.

e Use sources of evidence to deduce
information about the past.

e Select suitable sources of evidence, giving
reasons for choices.

e Use sources of information to form testable
hypotheses about the past.

e Seek out and analyse a wide range of
evidence in order to justify claims about the
past.

e Show an awareness of the concept of
propaganda and how historians must
understand the social context of evidence
studied.

e Understand that no single source of
evidence gives the full answer to questions
about the past.

e Refine lines of enquiry as appropriate.

Build an overview of world history

e Describe historical events.

e Describe significant people from the past.

e Recognise that there are reasons why people
in the past acted as they did.

¢ Describe changes that have happened in
the locality of the school throughout history.
 Give a broad overview of life in Britain
from ancient until medieval times.

e Compare some of the times studied with those

of other areas of interest around the world.
¢ Describe the social, ethnic, cultural or
religious diversity of past society.

e |dentify continuity and change in the history of the
locality of the school.

e Give a broad overview of life in Britain through
Tudor times, Victorian Britain and during World War
1.

e Compare some of the times studied with those of
the other areas of interest around the world
including Early Islamic Society and Ancient Greece.




» Describe the characteristic features of the
past, including ideas, beliefs, attitudes and
experiences of men, women and children.

¢ Describe the social, ethnic, cultural or
religious diversity of past society.

e Describe the characteristic features of the
past, including ideas, beliefs, attitudes and
experiences of men, women and children.

Understand Chronology

e Place events and artefacts in order on a
timeline.

e Label timelines with words or phrases such
as: past, present, older and newer.

e Recount changes that have occurred in
their own lives.

e Use dates where appropriate.

e Use a Timeline labelled “Within living
memory” and “Before Living memory.”

e Place events, artefacts and historical figures on
a timeline using dates.

e Understand the concept of change over

time, representing this, along with evidence, on
a timeline.

¢ Use dates and terms to describe events.

- Use a timeline labelled BC and AD but
introduce BCE and CE.

¢ Describe the main changes in a period of
history (using terms such as: social, religious,
political, technological and cultural).

e Identify periods of rapid change in history
and contrast them with times of relatively
little change.

¢ Understand the concepts of continuity and change

over time, representing them, along with evidence,
on a time line.

e Use dates and terms accurately in

describing events.

- Use a timeline labelled BC and AD but introduce
BCE and CE.

Communicate Historically

¢ Use words and phrases such as: a long time
ago, recently, when my parents/carers were
children, years, decades and centuries to describe
the passing of time.

¢ Show an understanding of the concept of
nation and a nation’s history.

e Show an understanding of concepts such

as civilisation, monarchy, parliament,

democracy, and war and peace.

e Use appropriate historical vocabulary
to communicate, including:
e dates
e time period
®era
e change
e chronology.
e Use literacy, numeracy and computing skills to
a good standard in order to
communicate information about the past.

e Use appropriate historical vocabulary
to communicate, including:

e dates

e time period

®era

e chronology

e continuity

¢ change

e century

e decade

* legacy.
e Use literacy, numeracy and computing skills to
a exceptional standard in order to
communicate information about the past.
e Use original ways to present information
and ideas.




Breadth of Study

Breadth of Study — Key Stage 1 (Milestone 1)

e The Battle of Hastings

e Local study — castles

e The Gunpowder Plot

o The Great Fire of London

e Queen Elizabeth Il

o Neil Armstrong

e Christopher Columbus
Breadth of Study — Key Stage 2 (Milestones 2 and 3)

e The Stone Age

e The Bronze Age

e Thelron Age

e The Romans

e The Anglo Saxons

e The Vikings

e The Ancient Egyptians

e The Ancient Greeks

e The Tudors

e The Second World War

e The Maya

e Local History study - Burton

Items marked * are not statutory.




Milestone 1

Milestone 2

Milestone 3

Investigate and interpret the past

e Observe or handle evidence to ask questions
and find answers to questions about the past.

e Ask questions such as: What was it like
for people? What happened? How long ago?

e Use artefacts, pictures, stories, online sources
and databases to find out about the past.

¢ Identify some of the different ways the past
has been represented.

e Use evidence to ask questions and find answers
to questions about the past.

¢ Suggest suitable sources of evidence for
historical enquiries.

e Use more than one source of evidence for
historical enquiry in order to gain a more
accurate understanding of history.

e Describe different accounts of a historical
event, explaining some of the reasons why the
accounts may differ.

e Suggest causes and consequences of some of
the main events and changes in history.

e Use sources of evidence to deduce
information about the past.

e Select suitable sources of evidence, giving
reasons for choices.

¢ Use sources of information to form
testable hypotheses about the past.

e Seek out and analyse a wide range of evidence
in order to justify claims about the past.

e Show an awareness of the concept of
propaganda and how historians must understand
the social context of evidence studied.

e Understand that no single source of
evidence gives the full answer to questions about
the past.

e Refine lines of enquiry as appropriate.

Milestone 1

Milestone 2

Milestone 3

Build an overview of world history

e Describe historical events.
e Describe significant people from the past.

¢ Recognise that there are reasons why people
in the past acted as they did.

¢ Describe changes that have happened in
the locality of the school throughout history.

¢ Give a broad overview of life in Britain
from ancient until medieval times.

e Compare some of the times studied with those
of other areas of interest around the world.

¢ Describe the social, ethnic, cultural or
religious diversity of past society.

e Describe the characteristic features of the
past, including ideas, beliefs, attitudes and
experiences of men, women and children.

¢ Identify continuity and change in the history
of the locality of the school.

¢ Give a broad overview of life in Britain
from medieval until the Tudor and Stuarts times.

e Compare some of the times studied with
those of the other areas of interest around the
world.

e Describe the social, ethnic, cultural or
religious diversity of past society.

¢ Describe the characteristic features of the
past, including ideas, beliefs, attitudes and
experiences of men, women and children.




Milestone 1

Milestone 2

Milestone 3

Understand chronology

¢ Place events and artefacts in order on a
time line.

e Label time lines with words or phrases such
as: past, present, older and newer.

e Recount changes that have occurred in
their own lives.

e Use dates where appropriate.

* Place events, artefacts and historical figures on
a time line using dates.

¢ Understand the concept of change over
time, representing this, along with evidence, on a
time line.

e Use dates and terms to describe events.

e Describe the main changes in a period of
history (using terms such as: social, religious,
political, technological and cultural).

¢ Identify periods of rapid change in history
and contrast them with times of relatively
little change.

e Understand the concepts of continuity
and change over time, representing them, along
with evidence, on a time line.

e Use dates and terms accurately in
describing events.

Milestone 1

Milestone 2

Milestone 3

Communicate historically

¢ Use words and phrases such as: a long time
ago, recently, when my parents/carers were
children, years, decades and centuries to describe
the passing of time.

e Show an understanding of the concept of
nation and a nation’s history.

e Show an understanding of concepts such
as civilisation, monarchy, parliament,
democracy, and war and peace.

e Use appropriate historical vocabulary
to communicate, including:

e dates

time period

® €ra

change

chronology.

¢ Use literacy, numeracy and computing skills to
a good standard in order to
communicate information about the past.

e Use appropriate historical vocabulary
to communicate, including:

e dates

time period

® €ra

chronology

e continuity

change

century

decade

legacy.




e Use literacy, numeracy and computing skills to
an exceptional standard in order to
communicate information about the past.

e Use original ways to present information

and ideas.
Progression in History Vocabulary
Milestone 1 Milestone 2 Milestone 3
Key Stage 1 Lower Key Stage 2 Upper Key Stage 2
Vocabulary LDeﬁnition lVocabulary ’ Definition [Vocabutary ‘ Definition

To look cerefully at something in order to
learn about it

An omament, too! or other object that is
made by a human being, such as
coins, clothing, pottery and jewellery

ools,

represent To dascrbe something in a cerigin way,
o.g. one might reprasent things in pictures,
writing, diagrams or tables

past Any time before the presant (now)

present The pariod of time we are in now

future The pariod of time that will come aftar the
prasent

m To tell or dascnbe a story or evant {o people

i Primary and secondary sources

The person, place or thing that you get
something from

Anything that you see, expanence, hear or
are told which causes you to belieya
somathing is true or has really happened

evidence

©

o

An item that gives information about the
past

First-hand evidence (primary describas
something that comes first) about an event.
Prnmary sources of evidencs include:;
sutobiographies, mamoirs, diaries, parsonal
lettars, correspondence, interviews,
photegraphs, drawings, posters, works of

A report or description of an svent or an
experience (primary and sacondary)

Common Era (formerdy BC)

[#n)
o
-
o

on

O
o

mmeon Era (formerly AD)

Relating tc society and its crganisation

Ralating to a particular racial or cultural
group of people

People living together in an arganised groug

socioly

0 maks or become different

An idea

1
Ii
L]

» portray something in a particuiar way

§;

“ il

- == art, itersture, speeches, original documents * gender
i able, n W 800 e for a purpose ROPTIREY k B 8

appropriato Suitable, right or acceptable a purpose (e.g. birth cartificates, desds, census . ik
returns), artefacts (e.g. tools, coins, * othnicit

clothing, furniture, cups, newspapers) o abili

Right or acceptable for a particular person,

An ides that may explain a situation that has
not yet been proven to be cormect —an idea
to try something out

Able to be tested or tned (by & procedure
ntanded to establish quality and reliability)

society

Relating to race

Containing many different elements (this
may rafer to:

* gexual onentation
* beliofs
o culture - food, music, art)

The particular qualities or aspects that make
something recognisable

To consider somathing carefully in order 1o
understand it or reveal somathing or find
somathing out

To show or prove ta be right or to be
raasonable or necess

Often inaccurate infarmation, published or
broadcast by a political organisation in
order to influence people

A tendency to prefer and favour one person
or thing

The ideas, customs and social behaviour of
& society




Having happenad s short tima ago I Seres
lVocabulnry ‘ Definition

The tims it takes the Earth to orbit (travel
5 days but
s (calied a

stion askad in ordar to get infarmation

questions asked to find out

historical

is ten years ymathing happen

se and is itsalf 2

is one hundred

o

n

1 +]

0 %

o

C w
3 a8

o E

—an effect or

)

cause of a future even

conseguence.)

group of countries

of an evant

zone, terntory, community)

Of or from a long time ago ( sid),
belonging to the distant past {before the
end of the Roman Empira)

LLEIE

ammmant in which the people

Orthe Tiies: thay med Relates to, or madein t
Europesan histary 476

s, customs and social behaviour of

Se ng that co
af g. S
sourc: ) reated :
event has taken pl include

bibliographies, biographical works,
oks, dictionarie

event, history books, textbooks

Topic Specific Vocabulary

Milestone 1 Milestone 2 Milestone 3
Key Stage 1 Lower Key Stage 2 Upper Key Stage 2

Battle of Hastings & Local Study - Castles Stone Age The Ancient Greeks

Key Vocabulary Key Vocabulary

Key Vocabulary
Ancestors Relatives from long ago Democrccy A system of government in
conquest Taking control of a country or group which people choose who is in
of people charge

Consequence Result or effect




descendants

retreat

historical sources

tapestry

Relatives from later
generations

Move away from someone or
something

Things that give
information about the past

Large cloth with pictures sewn on

Climate

Communal

Historical
sources

nomadic

Weather conditions of a
place

Shared by a group of people

Things that give information
about the past

Travelling from place to
place

Citizens

Philosophy

Historical
sources

Civilisations

Democratic

Characteristic
feature

Literature

Architects
friezes

Acoustics

Engineering

Generation

Demigods

People who belong to a place

Study of how people think and
live

Things that give information
about the past

Organised groups of humans
with their own culture

Based on the idea that
everyone has equal rights and is
involved in making decisions

Particular qualities or aspects
that make something
recognisable

Written work, especially with
artistic value

People who design buildings

Decoration high on a wall

The features of a building that
affect how sound is heard

Using scientific knowledge to
build

People in a group of similar age

Less important gods, usually
half god, half human




Techniques

Lekythos

Particularly skilful methods for
doing something

Flasks with a narrow neck

The Gunpowder Plot

Key Vocabulary

Houses of The buildings where the British
Parliament Parliament does its work

conspirators  People planning

something in secret

persecuted Treated cruelly and
unfairly
centuries Periods of one hundred years
government  People who runa
country
treason The crime of betraying your

country

Bronze Age

Key Vocabulary

societies People living together in
organised groups
ancient From a long time ago
trade Buy, sell or exchange goods
custom A traditional way of doing
something
hoard A secret store of valuable items

The Tudors

Key Vocabulary

Monarch

Medieval

Legacy

Reformation

Alliance

Heir

Rebellion

Parliament

Military

The king or queen of a country

Something in European history
between 476CE and 1500CE

Something left behind after
death

Changes to the Catholic Church
that led to the setting up of he
Protestant Church

Groups working together

Someone who will inherit a title
or

property

Violent action to change a
country's political system

A group of people who make or
change laws

Armed forces of a country




Devout With deep religious beliefs

The Great Fire of London Iron Age The Second World War

S
Key Vocabulary

decades Periods of ten years conquest Congquering (taking control of) a
country or group of people Communism A political belief system
congested Crowded and blocked
significant  important Significant  Important
flammable Easily set on fire
influential ~ Makes people take notice Influences Effects on what people say or do
architects People who design
buildings . .
9 legacy Something left behind after Decades Periods of ten years
death

eyewitness A person who was at the events

and describes it to others Evacuated Removed from a dangerous place
consequence Result or effect

extract A short passage fortified  Protected against attack Evacuation Removal fo a place of safety
ifi

Pr‘opaganda Communication used to influence
the opinions of others

Amphibious (of military operation) with
forces landing from the sea

Blitz When a city (like London) was
bombed heavily

Atomic Power that is produced by
splitting atoms

Holocaust  The deliberate mass murder of
Jews and political prisoners by
the Nazis

Legacies Things left behind from the past




Declaration Official announcement
Dispute Argument or disagreement

Limiting the amount of food,

rationing water or fuel
Queen Elizabeth I The Romans The Maya
7 Loty Key Vocabulary Key Vocabulary
monarch The king or queen ] .
turmoil A state of confusion and Abandoned Left for a long time
uncertainty
coronation Ceremony at which a king or

. Too many people
queen is crowned frontiers  Borders between countries Overpopulated Y peop

decade A period of time that lasts ten Uninhabitable Cannot be lived in

territory Land controlled by a ruler
years

Traditions Customs that have existed

ituti A system of laws and rules
constitution Y for a long time

government  People who runa

country
dictator A ruler with total power over a Irrigation Supplying land with water
political How power is used in a country country
assassinated Killed for political reasons Terracing Steps built info sloping land
tradition A custom that has

existed for a long time Architecture People who design buildings

emperor Man who rules an empire

sanhitation  Keeping places clean with a Agriculture Farming and keeping animals

sewage system and clean water

supply Expansion Process of becoming bigger
resistance  Fighting back against attackers Yields Amounts of crops produced
Iegion A large section of Roman army, Sacrifice To kill an animal or personina

made up of 5000 soldiers religious ceremony




Roman Empire The name used for the land that
was controlled by the Romans,
including parts of Europe,
Middle East and North Africa

Ceremony A formal event at which
special things are done

Anthropologists People who study societies
and cultures

Innovations  New ways of doing something

Plural of codex (an ancient

Codices type of book written by hand)

Conquistadors Spanish congerors

Neil Armstrong

commander
achieyements 8t :
- 124
breakthrough: su
plague f
sxploration: sear

The Anglo Saxons

Key Vocabulary

Descendants Relatives from later
generation

Conquered  Took control of by force
Stability ~ Being unlikely to change
Collqpsg Complete end

Chaos confusion

Local History study - Burton

Key Vocabulary

Locality A neighbourhood or area

Significant  Something or someone very
important

Community A group of people who live
in the same area or who
have something in common.

District An area of country, city or
town

Parish A small place with its own
church.




County

Region

Abbey

Monk

Abbot

Island of
Andressey

An area of a country which
usually includes several
towns and countryside.

A large area of land which
has a noticeable
characteristic.

A building or buildings
occupied by monks or nuns

A member of a religious
community of men

A man who is the hea dof
an abbey of monks

The site of a church founded
by St Modwen and dedicated
to God and Saint Andrew on

an island on the river Trent.

Christopher Columbus

Key Vocabulary

Scandinavia Norway, Sweden and Denmark

explorers

colonised

The Vikings

People who travel to a hew
place to
discover what is there

Settled in a place




evidence  Proof, information showing
whether something is true

raid Enter a place to steal
something

The Ancient Egyptians

Key Vocabulary

fertile Able to support the growth of
plants

irrigaﬁon supplying land with water
immor-rali-ry The ability to live forever

rituals Religious services that follow set
patterns

decipher Work out what something says

archaeologists People who study the past by
examining
remains and objects

Canopic jars Containers holding organs from a
body

sqrcophagus Decorative container for a body

mummy Preserved body




temples Places of worship

engineering  Using scientific knowledge to
build

architects  People who design buildings

commemorate remember

achievements Things done successfully after
lots of
effort

afterlife A life some people believe begins
when you die

preserve Protect from decay or damage
essential  Very important

embalmed  Preserved with special
substances

eTer‘niTy Time without end

pharaoh King or queen

History in The Early Years

Nursery

Reception

Understanding the World 3-4:

Understanding the World Reception:

* Begin to make sense of their own life-story
and family's history.

+ Comment on images of familiar situations in the past.

» Compare and contrast characters from stories, including figures from the past.




Understanding the World ELG:

Understanding the World

Past and Present

Talk about the lives of the people around them and their roles in society.

Know some similarities and differences between things in the past and
now, drawing on their experiences and what has beenread in class.

Understand the past through settings, characters and events encountered
in books read in class and storytelling.

People who help us—explore
differences between now and in the
past. Visit Fire station to see the

historical fire engine and artefacts.

Ordering daily routines and visual \

Discussions of how some things are

old and some are new

Familiar situations frem the past

Talk about our favourite toys and find
out about toys from the past.

| of home we live in. Explore some

other homes around the world.

Look at changes over time through f

exploring life cycles and the cycle of the [
/
seasons /

Talk about our homes and what type
|

Look at maps, globes and atlases to
locate hot and cold places in the

world.

Find out about contrasting habitats
/ areund the werld and their features

such as woodland, ocean, rainforest,
/ desert, polar. Explore these further
/| through, books, images, small werld
!

shared with the children through

books, stories and photos.

Family photos shared with the class

What does this look like in our

= provision?
L

/ and adult led activities.

Create simple maps that include
pictures relating to real places and

and discussion about members of our
Familias.

Making predications about what
might happen next during story time

and hat happened before.

Ordering pictures from familiar stories

and steps in simple instructions. [

Regular use of time language e g.

yesterday, last week, tomorrow, next

| Regular discussions about the weather
and the seasons. Exploring the chang-

ing seasons in the outdoors.

| Tasting and trying foods from areund
the world.

Exploring different habitats and envi-
ronments through small world -

from
ponds, beaches, woodlands, oceans

those from story books.

N

\ their envirenment and making
\
\

“.. Observational skills when exploring

drawings.

Festivals around the world e.g.

Chinese new year, Diwali, Eid, Harvest
Festival.

Creating different structures in the

constructions area based on buildings

a around the world e.g. Bedouin




Begin to make sense of their own life
story and their family history through

talking about memories, their family
and growing up.

Discover and discuss homes, toys and
transport from the past.

Begin to develop an understanding of

chronology when discussing past
events.

Continue to develop posiive attitudes

about differences between people.

Visit a local area with significant
Explore the natural world around

Geographical importance e.g. The
them.
|

Farm and a weodland.

'

( Draw information from simple maps
Understand th effect of the changing
| seasons on the ntural world around
them.

and create own maps of familiar

places and from places in stories

Compare and contrast characters

from stories, including famous people
from the past.

Draw information from simple maps
How do we provide a foundation of // and create own maps of familiar
Historical and Geographical skills places and fram places in stories
and knowledge in our Early Years?
T

.
| A

Develop and understanding of past

and present through stories and
images

Comment on images of familiar

situations in the past through non-
fiction and stories.

ifferent places arcund the world.

Sing songs and rhymes about the

natural world and stories set ind
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| Recognise that some environments
| 1

and habitats are different to the one !
in which they live.

Celebrate and value cultural, religious

and community events and
experiences.

Familiarise children with the name of
Explore contrasting environments in

the town that our school is in.
relation to habitats, weather, animals

and the people who live there.

Familiarize children with the name of
the town that our school is in and

compare it to contrasting places.



